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Abstract

Mobile device use is common in language learning development,
and it has remarkable effects on improved engagement,
accessibility, interaction, and learners' autonomy. The present
study is a qualitative attempt to determine the learners’ attitudes
towards integrating m-learning to develop speaking vocabulary.
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The study used a qualitative research method to analyze the data.
The study respondens were 25 learners of English as a foreign
language (EFL) . Semi-structured interviews were used to gather
the learners’ responses. The findings suggest that the learners
endorsed m-learning apps to develop vocabulary learning for
speaking performance. More specifically, the data analysis
exhibited that WhatsApp was valuable in retaining vocabulary for
spoken proficiency.

Keywords: m-learning, vocabulary, speaking performance,
attitudes

INTRODUCTION

Many educational institutions are adopting new technologies in
the traditional classroom environment, including computers, smart
boards, projectors, and digital podiums, to increase the use of
technology in education in general and English as a Second
Language (ESL) and English as a Foreign Language (EFL) learning
(AlKhunzain & Khan, 2021; Khan et al,, 2018; Khan et al., 2020;
Shahbaz & Khan, 2017). Mobile phones, tablets, laptops, and other
information technologies are widely used in language learning
(Papadakis & Kalogiannakis, 2020). In education, the invention of
wireless technology and the advancement of mobile technology
have acquired much traction. Connectivity, social involvement,
context-sensitivity, portability, and originality are all aspects that
mobile devices have that desktop PCs do not (Behera, 2013; Cavus
et al,, 2020; Khan et al,, 2022; Papadakis, 2018; Sarrab et al., 2012).
Mobile phones make learning portable, real-time, and cooperative.
These mobile technologies have changed our learning and
broadened our perspectives (Khan et al., 2019; Kukulska-Hulme &
Viberg, 2018; Matzavela & Alepis, 2021). As a result of these
advances and the growing interest in mobile-assisted language
learning (MALL), numerous research studies have been conducted
to investigate the potential effects of mobile technologies on
language learning. Kukulska-Hulme (2010) asserted that mobile
technologies provide learners with new tools to communicate and
collaborate by offering lectures, tutorials, and activities following
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the lesson, reinforcing learners during the language learning
process. After classes, students who used SMS text messaging
enhanced their vocabulary knowledge by acquiring more words
(Kim & Kizildag, 2011; Esawe & Esawe, 2024). Students gave
favorable feedback on utilizing SMS text messaging to learn new
vocabulary items (Khan et al,, 2019; Alharthi, 2024). Interactivity in
employing new terms explained this improvement and good
feedback. These findings suggest that MALL can benefit all learners
because practically every L2 student now possesses a mobile
device. As a result, mobile devices may provide L2 learners with
equitable possibilities. With these considerations in mind, it is
reasonable to conclude that mobile activities should be enhanced to
include four language skills: grammar, pronunciation, and, most
importantly, vocabulary learning, which is a key to learning a
foreign language (Golonka et al,, 2014; El et al.,, 2024).

The increased use and availability of technology-based tools,
mobile phones, and the general use of wireless devices causes a shift
in technological viewpoint. These technologies improve student
retention and achievement ( Ali et al., 2022; Kukulska-Hulme et al.,
2005). Technology plays a more significant role in developing
language learning, and now it is being implemented in many
backgrounds (Khan et al., 2019; Khan et al., 2020). Mobile learning
entails learning anywhere and anytime, and there is little research
on the subject (Stockwell, 2010; Metruk, 2024). This study delves
into it because Mobile learning is an essential part of the foreign
language learning process.

Many studies suggest that learners, whether studying a second
or foreign language, have positive attitudes regarding using mobile
technologies in the language learning process. For example, Hockly
(2013) mentioned a British Council study on a bigger scale of app-
based mobile learning projects in underdeveloped nations like
Sudan and China. In this regard, Chang, Chen, and Hsu (2011)
investigated the intentions and attitudes towards using mobile
technologies for language learning, which is not separate from CALL
and is considered a component of MALL. The impact of technology-
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assisted language learning on EFL learners' vocabulary acquisition
was discovered that vocabulary learning activities presented via
PCs in language labs and receiving vocabulary cards via mobile
phones are both practical in vocabulary acquisition (Khan et al,,
2020; Taj etal., 2017).

Students' perceptions of mobile-assisted feedback on oral
production were investigated by Chiang et al. (2016). According to
the study, learners who received mobile-assisted feedback had
more confidence in speaking English and had more positive
attitudes. Similarly, Estarki and Bazyar (2016) investigated the
impact of MALL on pre-intermediate EFL learners' writing
performance, finding that MALL substantially affected students'
academic performance when they received academic writing
instruction via technology. (Noriega, 2016) investigated integrating
mobile devices into traditional English classes using a genre
approach to writing skills. The study's findings suggested that
mobile technology can assist a genre approach to increase writing
skills and abilities. In addition to the most recent studies, the
literature shows the favorable impacts of MALL on learners' L2
learning acquisition and proficiency. Vocabulary knowledge is
crucial for language learning and plays a more significant role in
developing speaking skills (Khan et al., 2018; Khan & Kumar, 2022;
Peng & Xu,2023).

The use of vocabulary is vital in the review of literature. Most of
the studies focus on vocabulary for reading and writing skill
development, and there needs to be more on using M-learning to
develop the vocabulary for speaking proficiency. There have been
several theories about using mobile devices to aid language
learning. Dual Coding Theory (DCT) (Paivio, 1990) and the Theory
of Multimedia Learning (TML) are two of these theories that are
relevant to this research (Mayer et al., 2001; Yan et al., 2024). While
the former theory proposes a pictorial-verbal system for knowledge
construction, in which a verbal system deals directly with language
and a nonverbal (pictorial) design deals with nonlinguistic objects,
elements, and events, the latter theory proposes that information,
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both verbal and visual, is successively accessed in short-term
memory. The data is then processed in working memory using
verbal and visual representations to create a holistic form that leads
to a full grasp of the material. The literature needs to include studies
on the aspects of vocabulary learning for speaking performance.
Therefore, the present study aims to determine the learners’
attitudes towards using the WhatsApp application to learn
vocabulary for speaking proficiency.

THE PRESENT STUDY

The present study aims to determine EFL learners' voices on
the use of WhatsApp in the development of spoken vocabulary. This
study was part of an experimental study where participants could
practice eight words daily using WhatsApp vocabulary cards.
Moreover, they had to produce an example sentence as it was
created on the vocabulary card. Finally, they were required to use
these words in their speaking practice the next day in the class. In
addition to the experiment aspect, it was crucial to elucidate the
learner's Experience with using vocabulary cards through
WhatsApp to enhance their spoken abilities. The present study used
the term M-learning, which is part of MALL. MALL includes the use
of the application as a whole, and the WhatsApp application helps
learners gauge or develop learning performance. Examples of MALL
applications are Fluent U, Hello English, Memorise, and Hello Talk.
The use of smartphone applications for the delivery of instructional
material is generally referred to as M-learning, as we have used in
the present study.

RESEARCH METHOD

The study employed a qualitative research design to answer the
research questions. The qualitative research method generates a
dense (deep) description of participants' thoughts, ideas, and
experiences and interprets their actions (Creswell, 2009).
Qualitative research results establish a precise and profound
association between information processing and success in
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language testing (Tetnowski & Damico, 2001). Qualitative
techniques are used to get deeper insights into challenges linked to
planning, administering, and interpreting language assessments
(Mohajan, 2018). To this end, semi-structured interviews were used
to attain the data. The researcher devised the interview protocol,
which two assistant professors in the field reviewed. For the semi-
structured interview, ten open-ended questions were chosen at
first. Seven questions were used in the present study after merging
two questions, and one question was omitted for the irrelevance
of the question with the study material, keeping in view the expert's
comments. These seven questions were the data collection tools in
the present study during the interview process.

PARTICIPANTS AND SAMPLING

The study participants were Saudi EFL learners in the
department of common first years. The study is part of a MALL
experiment where 60 learners were taught through WhatsApp. A
total number of 25 learners participated in the study. The
researcher used non-probability sampling for qualitative data
samplingand t he participants whose engagement was above
ninety percent in the WhatsApp group and in speaking practice
were marked as the active participants in the present study. Finally,
their consent to participate in the interview process was also
considered. A detailed written consent form was given to the
participants, and the researcher explained the interview process.
All the participants had read and returned the signed consent form
to the researcher. The researcher can choose handy and willing
participants to engage in the interview process using non-
probability sampling (Creswell & Poth, 2016). The participants
were selected on a volunteer basis based on their WhatsApp group
conversation during the intervention. This research adopted
Creswell’s (2012) proposal that the qualitative sample size should
be used when participants repeated the same experiences and no
new thoughts emerged. The following figure 1 displays the sampling
of the study.
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Total number of participants in the experimental group 60

Number of participants for the qualitative data 25

Figure 1. sampling of the interview data

A consent form was obtained to participate in the interview
process, and the interview method was explained to them. Creswell
gives the steps (2012) guided the analysis of the interview data
procedure: According to Creswell (2012), diverse data sources are
necessary for a study to triangulate conclusions.

After listening to the recorded transcripts twice, they were

transcribed.

ii. The transcribed information was read twice.

iii. After reading the learning replies, the data was coded by
segmenting and labeling the transcribed data.

iv. Related codes were used to categorize themes and subthemes.

v. Thematic connections were made.

vi. Theme interpretation was built.

Organizing and  Reading through Coding data Collapsing
preparing transcribed codesinto
data foranalysis  data at least themis
by twice ‘
transcribing and dividing text
interviews into segments
V
x ~——————_, Interpreting the
meaning of
Many Text Many text 20-25 codes Codes Reduced themes/descriptions
Pages segments i todthemes

Figure 2. Steps involved in interview data adopted from Creswell
(2012, p.244)
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FINDINGS

The following themes and subthemes emerged after
transcribing and reading the participant's responses to the semi-
structured interview questions about WhatsApp usage.

Table 1. Themes and Subthemes

Serial Themes Subthemes
Number
1 Vocabulary Lack of practice
creates Use of English language out of the classroom
problems Vocabulary usage
2 WhatsApp usage Pleasantidea
is an interesting Ease of use
experience Confidence building
Source of interaction
3 Effective for Faster learning
developing Developed vocabulary and speaking
vocabulary Good idea of practice vocabulary in advance
Self and peer correction
4 Developed self- Encouragin
confidence and The ability to revise
speaking Overcome speaking hesitation
motivation

Vocabulary Creates Problems

Vocabulary is an essential aspect of language learning, mainly
with regards to speaking competence. In response to questions 1
and 2 of the semi-structured interview, most of the experimental
group's students stated that a lack of vocabulary was the primary
cause of their incapacity to talk both within and outside the
classroom. The participants said they read many vocabulary items
to improve their language learning skills. Almost every section of
the book begins with vocabulary exercises and definitions.

A large percentage of the students admitted to doing the
vocabulary activities in the classroom. They also considered the
newly presented vocabulary when answering vocabulary-related
questions on the exam. In the social setting, there was a disconnect

153 REGISTER JOURNAL — Vol 17, No 1 (2024)



A Qualitative Analysis of WhatsApp Integration on Speaking Vocabulary Development

between word recognition and its associated meaning. The
learners' responses during the interview sessions reflected this.

(EL1): “Well, plenty of vocabulary is available in our
coursebook, and a lot of exercises are there for discussion, but
what we do is that we only try to fill in the blanks, and we
never try to use these words in our conversation.

(EL 3): "Yes, the meaning in vocabulary is difficult, and for
this reason, I cannot use these words. Grammar and new
words are problems for me, especially in public speaking".

(EL17): “In my opinion, we discuss vocabulary in every skill,
and in both my books, I have plenty of vocabulary, but I think
[ do not use words in my speaking.”

After they departed the formal classroom, some students
mentioned a need for speaking chances for vocabulary utilization.
This made it impossible for them to employ the words they had
acquired in the classroom to shape their speaking performance
after the official class had concluded. When the teacher was absent,
most students said they needed to communicate in English. Even if
some learners desired to talk, they could not find a partner to
practice their language abilities. Learners articulated this as
follows:

(EL20): "Well, I think that some words are easy when I see
them in the text, but as far as speaking is concerned, I never
thought about using them."

(EL14): "I do not think that I ever used this vocabulary
during my speaking in or out of the classroom, and even [
never realized that this could be helpful for my speaking."

Whatsapp Usage Is an Interesting Experience

Using WhatsApp from a learning perspective is a substantial
experience for all types of learners. The analysis of learner
perceptions of WhatsApp activities revealed that they favored
integrating WhatsApp into the classroom. They also believe
WhatsApp has the potential to aid in the advancement of language
learning performance. The findings demonstrated that English
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language learners preferred to use WhatsApp for vocabulary study
and that its use had a considerable favorable impact on language
proficiency. WhatsApp was viewed as a valuable tool for learning
English by respondents. During the interview sessions, many
students mentioned WhatsApp as a helpful tool for language study.
(EL 3): "In my opinion, the use of WhatsApp application is one
of the modern ways of learning, which gave me a new insight
and access to learning and practicing new words anytime,
anywhere."
(EL4): “I think that discussion with classmates in the group
and speaking practice and discussion in the group activities
were interesting aspects of the group.”
(EL7): “It was a good idea. Working in a group and with
classmates is the interesting aspect of using the WhatsApp
application”.

Effective for Developing Vocabulary

According to the learners ' comments, learning vocabulary
through WhatsApp was a successful means of developing
vocabulary. It also gives the students more confidence in
participating in speaking discussions. Learning a language ahead of
time can help students participate more effectively in class. They
felt accomplished after receiving the vocabulary cards before the
formal class. As a result, they passionately participated in the
speaking debates. As a result, all participants agreed that the
program helped them improve their vocabulary.

(EL 3): “Exposure to new words in advance helped me a lot in
participation in the WhatsApp discussion and speaking
practice the next day in the class.”

(EL9): "I think that one advantage of this activity is that when
[ received the vocabulary one day in advance, my ability to
revise this vocabulary in the book exercises, but before doing
this, the speaking discussion is the most important aspect of
the WhatsApp group discussion."
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(EL18): "I think that all of the features are very interesting for
language learning, but once I got to know the words before
coming to the class, they were perfect for me. I produced many
advantages in learning other aspects of language learning.”.

Developed Self-Confidence and Speaking Motivation

Self-confidence and motivation play a crucial role in the
development of language learning. For shy students, WhatsApp
engagement is a great way to meet new people. These types of
students became dynamic and active participants in the classroom
due to the WhatsApp application's interaction. According to this
study, the confidence they gained from using WhatsApp increased
their debate abilities in the classroom discourse during the
treatment session. Many students were at ease with the WhatsApp
integration. This type of conversation helped them gain confidence
in the language-learning process. Most students reported that
acquiring vocabulary and applying the newly introduced words in
their discussions had a beneficial impact on their confidence. A
closer examination of the students' comments revealed that the
WhatsApp app produced an environment where they felt confident
and at ease throughout group discussions and speaking exercises.

(EL2): "It allowed me to interact with each other, and we
learned from our fellows by correcting and looking at the
sentences. We had also improved our confidence in
participating in the discussion as before this, we never tried to
use the learned words in our conversation".

(EL 15): "The most motivating aspect was when I wanted to
try and when I wrote sentences in the group, and looking at
the responses encouraged me to take part in the group
activities. Moreover, yes, it was the first time I practiced my
vocabulary. I would say that discussion allowed me to increase
my vocabulary".

(EL6): "It gave me confidence while participating in the
classroom discussion. This is just because of the new
vocabulary words I have learned".
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DISCUSSION AND IMPLICATIONS

The majority of students were enthusiastic about incorporating
WhatsApp into their formal classes. They said it helped them
improve their learning performance by allowing them to participate
in WhatsApp group chats and practice language in classroom
conversations. Additionally, the vocabulary illustrated through
picture cards in the WhatsApp group, including translations of the
words, example sentences, and meaning, aided learners in their
vocabulary recall.

Through the app platform, learners demonstrated a positive
understanding of using vocabulary cards to foster their vocabulary.
Vocabulary application has helped in the retention of
vocabulary i, which resulted in better proficiency in their speaking
skill. The learners' replies in the semi-structured interviews
revealed an excellent attitude about utilizing WhatsApp for
vocabulary learning. Using such a smartphone application was a
novel and enjoyable Experience in vocabulary development. It gave
opportunities for vocabulary acquisition when these words were
used in conversation. In a nutshell, the learners' reactions to the
integration of WhatsApp activities were largely positive. Almost all
of them stated that WhatsApp activities had aided them in
familiarizing themselves with new terminology before traditional
class and classroom engagement. Furthermore, WhatsApp was
found to be suitable, practical, a fun way to learn, convenient, and a
valuable tool for cooperation with students in and outside of the
traditional classroom in the study.

Saudi EFL students, on the whole, had much fear when it came
to speaking English in class because the learners have limited
vocabulary, which causes severe concerns in using suitable
vocabulary in their speaking. These are related to a lack of English
language practice, concern about making an unfavorable
impression, and a fear of using the wrong words (Alrabai, 2014).
WhatsApp's inclusion aided them in gaining confidence and feeling
less worried, increasing their interest in acquiring vocabulary and
using these words in their discussions. Teachers should use
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originality and vibrancy when teaching language skills to keep
students engaged in the classroom. WhatsApp could be an excellent
approach to get students more involved in learning.

The study results align with the studies showing that learners,
whether studying a second or foreign language, have positive
attitudes regarding using mobile technologies in language learning.
For instance, Hockly (2013) mentioned that a British Council study
on a bigger scale of app-based mobile learning projects in
underdeveloped nations like Sudan and China exhibited positive
attitudes towards integrating M-learning apps to develop their
vocabulary. Moreover, the results also confirmed Chang and Hsu
(2011), who investigated the intentions and attitudes toward using
mobile phones for language learning, which is not separate from
CALL and is considered a MALL component. Taj, Ali, Sipra, and
Ahmad (2017) investigated the impact of technology-assisted
language learning on EFL learners' vocabulary acquisition. He
discovered that vocabulary learning activities presented via PCs in
language labs and receiving vocabulary cards via mobile phones
effectively acquire vocabulary.

Students' perceptions of mobile-assisted feedback on oral
production were also in line with the study conducted by Xu et al.
(2017), where learners who received mobile-assisted feedback had
more confidence in speaking English and had more positive
feedback attitudes. The present study confirms the finding of (Khan
et al., 2018) as the study also affirmed that vocabulary knowledge
is crucial for language learning. It plays a more significant role in the
development of speaking skills.

CONCLUSION AND RECOMMENDATIONS

The current study concentrated on the voices of EFL students using
WhatsApp integration as an additional vocabulary-learning aid for
speaking abilities. The study found that participants held positive
views about using WhatsApp incorporation to enhance their ability
to use and retain their vocabulary for spoken proficiency. The
findings revealed positive perceptions and attitudes towards using
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WhatsApp when acquiring EFL vocabulary. Using WhatsApp has
improved the vocabulary acquisition of Saudi English as EFL
learners. Most respondents recognized that the integration of
WhatsApp motivated them to acquire new vocabulary items.

Furthermore, they reported that WhatsApp has enhanced
their proficiency in language acquisition, specifically their ability to
engage in meaningful communication. Similarly, the results also
demonstrated that incorporating WhatsApp motivated them to
learn and practice EFL vocabulary actively. Because of this, they
were able to devote more time to studying, which improved their
capacity to communicate with one another in class. This asserts that
the utilization of WhatsApp offers an engaging instructional
environment in enhancing EFL vocabulary learning and other
aspects  of language learning.

Overall, using the M-learning app could be handy in language
learning, particularly vocabulary development. The use of
vocabulary through WhatsApp can be helpful in the retention of
vocabulary, which can be used for speaking performance.
WhatsApp can also be beneficial for language instruction in
situations like COVID-19 to deliver the learning material. The study
used only qualitative methods, and further studies are required to
use a mixed-method research design. The study used semi-
structured interviews; a questionnaire with interviews may exhibit
more extensive results. During covid-19-like circumstances, the
study can be conducted to use the m-learning app to develop other
language skills.
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